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2019-2020 Student Performance Report 
 
Introduction and Background 
 
The 2019–2020 Student Performance Report provides an update on performance trends and gaps for Baltimore 
County Public Schools (BCPS) students. This analysis explicitly connects the data 
with systemic initiatives, priorities, and action steps that were developed to raise the  bar, close the gaps, and 
prepare our students in alignment with The Compass: Our Pathway to Excellence (The Compass). This update 
is in accordance with Policy and Rule 3170 and provides information on student performance on assessments. 
 
Assessments serve different purposes and their data are used to support instructional decisions as well as 
evaluate students’ progress toward meeting or exceeding standards. Formative assessments such as curriculum-
based assessments (CBA), unit tests, performance-based assessments (PBA), and running records (e.g. 
DIBELS) provide short cycle feedback. Educators use these data to differentiate instruction for students (e.g. 
addressing misconceptions, re-teaching, extension, and/or enrichment. Summative assessments such as the 
Maryland Comprehensive Assessment Program (MCAP) which is an umbrella term to describe all state-
mandated assessments including the Kindergarten Readiness Assessment (KRA), MCAP English/Language 
Arts (ELA)/Mathematics (formerly known as PARCC), the Maryland Integrated Science Assessment (MISA), 
High School Government (HS), ACCESS for English Language Learners (ELL), and alternate assessments for 
certificate-bound students are analyzed at the aggregate level (e.g. class, grade, school system, national, and/or 
international) to assess learning. Depending on how and for what purposes the data are used, the assessment can 
be both formative and summative. For example, CBAs can be used formatively by teachers to adjust instruction 
and identify students for additional supports and/or enrichment. CBAs can also be used by system leadership to 
monitor curriculum implementation and student progress toward meeting or exceeding standards. 
 
In addition to the types of assessments, assessments can also be either norm-referenced or criterion-referenced. 
Norm-referenced assessments such as the Measures of Academic Progress (MAP) compare a student’s 
achievement rank in relation to how other students perform. In contrast, criterion-referenced assessments such 
as MCAP compare a student’s achievement to a standard or pre-established benchmark. These differences in 
how performance is measured is demonstrated in The Compass performance metrics for MAP and MCAP. In 
Focus Area 1: Learning, Accountability, and Results as well as in the 2019–2020 Student Performance Report: 

 MAP: Percentage of students scoring at or above the 61st percentile (norm-referenced). 
 MCAP: Percentage of students meeting or exceeding standards (performance level 4 or 5) (criterion-

referenced). Table 1 provides additional information on MAP and MCAP. 
 

Table 1. Comparison of MAP and MCAP 
Assessment 

Characteristics 
MAP MCAP 

Purpose 

 Measures growth and 
achievement 

 Immediate Results 
 Benchmarking against 

national norms 

 State Mandated Assessment (replaced 
PARCC) 

 Assess student growth and achievement in 
meeting or exceeding CCR standards 
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Assessment 
Characteristics 

MAP MCAP 

 Correlated with MCAP 
performance 

 Every Student Succeeds Act (ESSA) 
Accountability 

 Maryland HS Diploma Testing 
Requirements 

Type Summative Summative 
Scoring Norm-referenced Criterion-referenced 

Content and 
Grade Level 

 Reading (Grades K–8) 
 Math (Grade K–8) 

 KRA 
 ELA (Grades 3–8, and 10) 
 Mathematics (Grades 3–8) 
 Algebra 1 (students enrolled in course) 
 Geometry (students enrolled in course)  
 Algebra 2 (students enrolled in course) 
 ACCESS for ELLs (Grades K–12) 
 HS Government (Grades 9–12) 
 MISA (Grades 5, 8, and 9–12) 
 Alternate Assessments (Grades 3–12, 

certificate bound students only) 

Administration 
Windows 

 Fall (Grades 1–8) 
 Winter (Grades K–8) 
 Spring (Grades K, 1, and 2) 

 Fall (HS only) 
 Spring 

 
The COVID-19 global pandemic affected the 2019–2020 BCPS assessment landscape. The Maryland 
Department of Education (MSDE) made the decision to cancel Spring 2020 MCAP. Due to school closures, the 
BCPS Scholastic Ability Test (SAT) Day was canceled. In addition, College Board administered Advanced 
Placement (AP) assessments in a shortened form online in spring 2020 instead of on paper as had been the 
process previously. 
 
Due to these changes in the assessment landscape, the 2019–2020 Student Performance Report does not include 
MCAP or SAT Day results. Furthermore, these assessments are part of the criteria MSDE uses to identify 
students as CCR ready. As a result, it is important to understand the data within the context of the COVID-19 
global pandemic. 
 
Reading and Mathematics 
Early Childhood through Grade 5 
An examination of the percentage of students in Grades K–5, scoring at or above the 61st on MAP Winter 
Reading have remained fairly consistent with a slight decrease since 2017–2018. In 2019–2020, 43.0% 
(N=51,148) of students in Grades K–5, scored at or above the 61st percentile in MAP Winter Reading. For MAP 
Winter Mathematics, 39.8% (N=52,655) of students scored at or above the 61st percentile in 2019–2020. 
 
Grades 6 through 8 
An examination of the percentage of students in Grades 6–8, scoring at or above the 61st on MAP Winter 
Reading have remained fairly consistent with a slight decrease since 2017–2018. In 2019–2020, 39.8% 
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(N=25,019) of students in Grades 6–8, scored at or above the 61st percentile in MAP Winter Reading. For MAP 
Winter Mathematics, 27.8% (N=25,331) of students scored at or above the 61st percentile in 2019–2020. 
ACCESS for ELLs 
English Learners (EL) including those who waive English to Speakers of Other Languages (ESOL) services are 
assessed to evaluate their proficiency levels in listening, speaking, and writing via the Assessing 
Comprehension and Communication in English (ACCESS) for ELLs assessment. Students are assessed 
annually until they meet the overall composite proficiency level of 4.5 on ACCESS for ELLs. An examination 
of the total number of Test Takers (N) shows there has been an annual increase in the number of students 
assessed by ACCESS for ELLs annually. This positive trend mirrors the overall enrollment increase for ELs.   
 
Early Childhood through Grade 5 
There has been an increase of over 1,000 students between the 2017–2018 and 2018–2019 school years taking 
the ACCESS for ELLs assessment. Not only are more students taking the assessment, but the data indicate 
across the elementary grade levels, that students typically demonstrate higher levels of English language 
proficiency in the intermediate grades with 51.1% (N=810) of students in Grade 4 and 46.5% (N=645) of 
students in Grade 5 meeting or exceeding the proficiency level of 4.5. 
  
Grades 6 through 8 
There has been an increase of over 400 students between 2017–2018 and 2018–2019 in Grades 6–8 taking 
ACCESS for ELLs. Since 2017–2018, the percentage of students in Grades 6–8 meeting proficiency has 
decreased. In 2019–2020, 11.2% (N=534) of students in Grade 6, 15.4% (N=473) in Grade 7, and 16.9% 
(N=444) in Grade 8, met or exceeded the proficiency level on ACCESS for ELLs. 
Grades 9 to 12 
There has been an increase of over 400 students between 2017–2018 and 2018–2019 in Grades 9–12 taking 
ACCESS for ELLs. However, it is important to note there are fewer ELs in Grades 11 and 12 compared to 
Grades 9 and 10. Since 2017–2018, the percentage of students in Grades 9–12 meeting proficiency has 
decreased. In 2019–2020, 9.2% (N=844) of students in Grade 9, 15.4% (N=572) in Grade 10, 20.7% (N=266) in 
Grade 11, and 11.5% (N=348) in Grade 12, met or exceeded the proficiency level on ACCESS for ELLs. 
 
CCR Readiness 
Four-Year Adjusted Cohort Graduation Rate  
In consideration of our commitment to college and career readiness, which is outlined in The Compass, BCPS’ 
Four-Year Adjusted Cohort Graduation Rate has exceeded Maryland’s in 2016–2017, 2017–2018, and 2018–
2019. The Four-Year Adjusted Cohort Graduation Rate (ACGR) provides a measure of the percentage of 
students that successfully completed high school in 4 years with a regular high school diploma. The term 
“adjusted cohort” as defined by MSDE means students who enter Grade 9 plus any students who transfer into 
the cohort in Grades 9-12; MINUS any students who are removed from the cohort because they transferred out, 
moved out of the country, or were deceased. Since 2016-2017, the Four-Year ACGRs for the Asian, African 
American and/or Black, and White student groups have exceeded 88.0%. Four-Year ACGRs have steadily 
improved since 2016-2017 for the EL and Special Education (SE) student groups. The 2019–2020 Four-Year 
ACGR will not be available until after the February 2021 State Board of Education meeting. 
 
Met CCR  
CCR is a measure of college and career readiness mandated by the College and Career Readiness and College 
Completion Act of 2013 (CCR-CCA). This act requires Maryland to prepare all students for college and careers 
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upon graduation from high school. Students can meet CCR for both ELA and Mathematics by meeting criteria 
set forth in the MSDE CCR Toolkit (see Table 2). CCR data for 2019–2020 are not yet available. Furthermore, 
it is important to note SAT Day for students in Grade 11 and MCAP ELA10, Algebra 2, and Geometry were not 
administered in Spring 2020 due to the COVID-19 global pandemic and may impact 2019–2020 results when 
they are available.    
 
Since 2016–2017, the percentage of students meeting the CCR ELA designation has increased by 6.9 
percentage points. In 2018–2019, the majority of students (58.7%, N=7,128) met CCR ELA designation with 
more than 70.0% of Asian and White students earning the designation during this time. All student groups with 
the exception of EL have shown steady increases since 2016–2017. The percentage of students receiving free 
and reduced-price meals (FARMS) earning the CCR ELA designation increased 8.2 percentage points. The 
percentage of students in the African American and/or Black and Hispanic/Latino students groups earning the 
CCR ELA designation have increased by 6.9 percentage points and 4.9 percentage points since between 2016–
2017 and 2018–2019.  
 
Mathematics continues to be an area of focus for BCPS as there has been a decline since 2016–2017 in the 
percentage of students who earn the CCR-Math designation across all student groups. In 2018–2019, 32.5% 
(N=7,128) of students earned the CCR-Math designation. It is important to note that over the years 2016–2017 
through 2018–2019, the number of students exiting in Grade 12 has increased for both the Hispanic/Latino 
(n=119) and EL (n=133) student groups. 
 
 
Table 2. Criteria to Meet CCR 

Designation Criteria 

Meet CCR 
ELA 

 

Students can meet CCR ELA by fulfilling one of the following by the time they exit Grade 
12: 
• SAT Evidence-Based Reading and Writing (EBRW)  480+ 
• ACT  21+ 
• Accuplacer  Reading 263+ and Writing 263+ 
• AP  Earning a 3 or higher on either AP English Language and Composition AP 

Exam or English Literature and Composition AP Exam 
• International Baccalaureate (IB) Exam   Earning a 4 or higher on either Language 

A or Literature SL or HL 
• MCAP (formerly PARCC)  Meeting or Exceeding Standards (scoring 750 or 

higher) on ELA10 
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Designation Criteria 

Meet CCR 
Math 

 

Students can meet CCR ELA by fulfilling one of the following by the time they exit Grade 
12: 
• SAT Math  530+  
• ACT Math Subject Test 21+ 
• Accuplacer College Level Mathematics   

• Quantitative Reasoning Algebra, and Statistics (QAS) assessment for 
Intermediate Algebra; Liberal Arts Math; Topics in Math Literacy; First or 
only Statistics Couse; Finite Math  263 

• QAS for College Algebra; Concepts for Elementary Teachers I, II, & III; 
AND ALSO, Intermediate Algebra; Liberal Arts Math; Topics in Math 
Literacy; First or only Statistics Course; Finite Math  27 

• AP  Earning a 3 or higher on either AP AB Calculus, AP BC Calculus, or AP 
Statistics exams 

• International Baccalaureate (IB) Exam   Earning a 4 or higher on either 
Mathematics SL, Mathematics HL, or Further Mathematics 

• MCAP (formerly PARCC)  Meeting or Exceeding Standards (scoring 750 or 
higher) on Algebra 2 or Geometry 

 
 
As emphasized in The Compass, BCPS is committed to raising the bar, closing gaps, and preparing all students 
for the future. Table 3 provides ways we are aligning the work of BCPS to meet this vision. 
 
Table 3. Raising the Bar, Closing Gaps, and Preparing Student for the Future 

Goal Aligned Priorities 

Raising the Bar 

• Mitigating the impact of COVID-19 through rigorous teaching and 
learning expectations 

• New Teaching and Learning Framework 
• Investing in Standards-based high quality first Instruction 
• Elevating foundational and disciplinary literacy skills 
• Building teacher leader capacity through professional learning 
• Establishing System Improvement Teams 
• Growing Dual enrollment partnerships 
 

Closing Gaps 

• Mitigating the impact of COVID-19 through responsive instruction 
• Expansion of summer learning opportunities to bridge academic years 
• Development of diagnostic assessments 
• Prioritization of data-informed small group instruction 
• Prioritization of Individualized supports  
• Engaging the Instructional Core Team 
• Auditing the English Language Arts Curriculum 
• Implementing Math audit recommendations 
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Goal Aligned Priorities 

Preparing 
Students for the 

Future 

College and Career Readiness 
 Six-year plan 
 AVID 
 Advanced Placement courses  
 Dual enrollment courses 
 SAT and PSAT Opportunities 
 Career Credentialing Opportunities 

 

Multiple Pathways 
 CTE programs 
 Fine Arts programs 
 Magnet programs 
 Internships and Certification 
 JROTC programs 
 Seal of Biliteracy 
 

 
Implications and Next Steps 
As we begin a new school year and re-engage with students and families, we are mindful of the impact of the 
COVID-19 global pandemic upon all facets of our lives and we renew our commitment to raising the bar 
through quality first instruction grounded in the BCPS Teaching and Learning Framework; closing gaps through 
our work to design equitable structures and systems to promote access and opportunity for all students; and 
preparing all students for the future to achieve at high levels while choosing a variety of pathways to 
demonstrate college and career readiness.  
 
 
 


